This paper attempts to introduce current perspective on EFL students of lower secondary level in terms of speech fluency. The major objective of this study is to investigate errors in the speech of students from eleven to twelve years old. This research seeks to address the question of analysing errors in order to explore particular aspects of EFL in the initial phase of Slovak cultural context. Based on the theory of behaviourism that tackles the issue of learning as a habit, the paper deals with the possible influence of perception of abstract concepts in Slovak cultural environment on EFL learning. Furthermore, the paper examines the potential causes of errors or undue hesitation which occur in the students' speech. A combination of quantitative and qualitative approaches was used in the data analysis. The study was conducted in the form of an interview between an interlocutor and a student with data being gathered via audio-recordings which have been transcribed and analysed. It attempts to list possible areas which might be taken into consideration and adapt the EFL curriculum in the initial phase of English language learners in Slovak cultural context.
Introduction
In the history of learning and teaching English as a foreign language, error analysis has become one of the central issues in facilitating educational process, as this issue may be beneficial not only for teachers but also for students. In addition, error analysis is at the heart of our understanding of potential causes and influences of errors and described factors in linguistic interference. In recent years, researchers have investigated a variety of approaches to language interference and most importantly, errors in EFL that might have been caused by the language interference, e. g.: Antoniou -Tyler -Kroos, (2011); Bloem -La Heij, (2003) ; Festman -Rodriguez-FornellsMünte, (2010) ; Hermans -Bongaerts -De Bot -Schreuder, (1998) ; KaushanskayaMarian, (2009) ; Mourssi, (2015) .
Having defined foreign researchers from the field related to error analysis, it is inevitable to mention authors from Slovak cultural context. In 2005, Chamonikolasová and Stašková highlighted the difficulties facing native speakers of Czech and Slovak in learning EFL: "Other factors influencing foreign language acquisition are differences in the grammatical and lexical systems of the target language and the learner's native language, cultural differences (…)." (Chamonikolasová -Stašková, 2005, p. 53) . Therefore, it is important to remind that non-native cultural context may have a significant impact on errors in learning EFL. This paper has been divided into seven parts. The first part deals with the introduction of error analysis and theoretical background. The second part is devoted to the background of the research. The third part analyses in detail research methodology, which is followed by data analysis, discussion, limitations and conclusion.
Background of the Research
This project provides an important opportunity to advance the understanding of error analysis in the speech of lower secondary level pupils. Therefore, this study makes a major contribution to research on error analysis by demonstrating various types of errors as well as the background of these errors. Furthermore, the study offers some important insights into the possible causes of errors and suggestions which could help eliminate them. Based on this fluency and accuracy may improve.
The research has been conducted at three primary schools in Presov, Slovakia: Bajkalská, Československej armády and Kúpeľná. The process of data collection began in September 2016 and is still in progress as the research is part of an ongoing project. This project aims to investigate the influence of the time devoted to reading on EFL fluency and accuracy. Numerous research (Therrien, W. J., 2004; Lo Y. -Cooke, N. L. -Peirce Starling A. L., 2011; Meyer, M. S. -Felton, R. H., 1999) has highlighted the existing relationship between reading and other language skills. Based on the result of the research it may be assumed that the amount of regular reading has a positive effect on fluency and accuracy of English language learners. Therefore, the project incorporates a reading programme into the curriculum of the schools which have been participating in the project research. The objective is to compare the level of English of the students in the pre-phase before the incorporation of the reading programme into the curriculum with their level after the reading programme is completed. In the schools mentioned, English language is taught from the age of six. Both qualitative and quantitative methods have been used in this investigation. The number of students in the research has reached 142 and the participants were divided into two categories: an experimental and a control group. The covered areas consist of two parts: speaking and grammar tests which have been chosen in accordance with the level of English the students are expected to be at. Apart from that the greatest emphasis is put on students' production of linguistic formulations, work with information, reading literacy and the ability to provide arguments. Moreover, it is emphasised that language itself could be understood as a tool of thought and communication among people and this should be reflected in the intentional development of communicative competence (National Institute for Education, ISCED 2, 2015) . This term was coined by Dell Hymes (1966) as reaction to Noam Chomsky's notion of "linguistic competence" in 1965. According to Hymes, language should not be used only correctly, but also appropriately. In his concept Hymes provides four components of language competence (linguistic, sociolinguistic, discourse and strategic competence).
Research Methodology
A combination of quantitative and qualitative approaches was used in the data analysis. The partial research was conducted on the sample of twenty students from Primary School Československej armády. This research is only a part of the research project VEGA. The study was conducted in the form of an interview between an interlocutor and a student with data being gathered via audio-recordings which have been transcribed and analysed. In the interview the students were asked various types of questions divided into two categories -general questions and personal question, e.g.: During the interview, each of the respondents was asked ten open-ended questions. The interview lasted approximately ten minutes each and took place in the primary schools the students attend. The well-known environment enabled students to feel comfortable and relaxed. The respondents attended the interview one by one whereas the rest of the students were waiting in the appointed classroom. During the waiting time the students provided verbal feedback to two of the assistants. The aim of the verbal feedback was to gain in-depth information about the current state of the students (e.g. their expectations, fears, the content of the interview et cetera). In order to support the natural flow of the conversation, the students were provided with different kinds of activities to lower the stress level and encourage their speaking skills. The activities included: vocabulary games, energizers, warm-up activities, ice-breakers, informal conversation etc. In the section below, the verbal feedback from the students regarding their attitude towards the interview is provided. The audio-recordings were transcribed according to the transcriptional rules that are explained in detail in Table 1 . One line represents one utterance, there are no commas within the utterances and a new sentence starts with a small letter. Based on the analysis of the transcripts a typology of errors was formulated. The typology contains three categories which are the following: transfer from the mother tongue, lack of knowledge and one category with specific types of errors. On the basis of the detailed error analysis and in-depth discussion the particular errors were classified into three categories.
Data Analysis
The study analyses data obtained from interviews with students in order to gain insights into the possible causes of the errors students make and, thus, explore the subsurface of the Slovak cultural context and its effect on speech fluency and accuracy. Based on the analysis of the transcripts, different types of errors occurred. These have been distinguished into three main categories: vocabulary, grammar and speech fluency according to the specific area the errors belong to. Vocabulary errors have been divided into three subcategories: missing letters in words, redundant letters in words and an incorrect use of words. In the analysis, the emphasis is put on the most frequent error types as well as the error types caused by language transfer. In the process of analysing the errors we took into consideration CEFR document (The Common European Framework of Reference for Languages: Learning, Teaching, Assessment, 2013) which identifies what foreign language students of A1 level are expected to know.
The most frequent set of errors occurred in the third subcategory -an incorrect use of words. To present an example, we provide a short excerpt from the transcripts, e.g.:
An incorrect use of words a) T: @ so there are some suitcases.
T From the examples above it may be assumed that both speakers wanted to use the term clothes. While in the excerpt a) the speaker used the form wearing, which is related to wear, the second speaker used a completely different clotch in their effort to say the word clothes. What is interesting in this data is that both speakers provided different perception of the same issue. According to Possible error typology displayed below, it may be presumed that an incorrect use of words could have been caused by lack of knowledge, therefore, it has been classified into this category. In the examples c) and d) wrong preposition was used. The first speaker, trying to indicate the location, used the preposition on -on train station. There is some evidence that the interference with mother tongue has an influence on translating prepositions into English. For instance, in the Slovak language, the speaker would use the preposition "na", which is translated into English as on. In the second example, the same preposition was used inappropriately. Whereas in the Slovak language the translated preposition "on" (na) would be used appropriately, in the English language it is substituted by the preposition for. Interestingly, this correlation is related to literal translation of the prepositions. As this case very clearly demonstrates, it is important not to use the literal translation but to identify the preposition from the context given. This finding suggests that the use of the wrong preposition might have been caused by the language transfer. The third set of examples has shown that there is no subject in the sentences. In the first example, there is no demonstrative pronoun this at the beginning of the sentence. In the second example, the sentence starts without the subject I and it is followed by the hesitation sound and the verb run. This category might also be related to language transfer. A possible explanation for this issue is that to start a sentence without a subject in Slovak language would not be considered as a major error. However, the English language differs from the Slovak language in a number of respects and there is a subject at the beginning of a sentence usually. The category displayed above deals with the incorrect use of articles. The speaker in the excerpt g) used an indefinite article "a" with the plural form friends and the speaker in the excerpt h) used the same form, however, with the different words: T-shirts and trousers. There are a number of important differences between the Slovak language and the English language with regard to the use of articles. It is important to emphasize that the Slovak language does not have a system of articles. However, there are parts of speech, mainly demonstrative pronouns, indefinite pronouns and possessive pronouns which may help to indicate whether a noun phrase is definite or indefinite. It could be assumed that that no system of articles in the Slovak language might cause EFL learners possible problems with the correct use of articles in the English language and, therefore, these errors could have been caused by the language transfer.
A wrong / missing preposition

An incorrect use of articles
Missing there is there are i) T: a boy.
T: and can you see something that is on the train? S: on the train is snake. T: snake very good. T: ok look at this woman and tell me what is she wearing. S: @ she wear pink coat and purple skirt and brown bag and the red shoes. The examples i) and j) show that none of the speakers used a phrase "there is / there are" correctly, as both of them omitted the word "there". This might have been caused by the literal translation from mother tongue. Firstly, there is a certain pattern in the English language to use "there is / there are" with the aim of introducing a new topic. On the other hand, a pronoun "there" is not generally used in the Slovak sentence when the speaker introduces a new topic. It is possible, therefore, that this type of errors could also have been caused by the language transfer. The extracts displayed above present an incorrect use of tenses. In the example k), the correct answer would be I do instead of I am, as the teacher asked: "do you watch fairy-tales?". In the example l), the teacher used Present simple, however, the student was trying to answer in the Present continuous and yet he omitted the verb "to be". In the third example, m), it is visible that some of the students have a problem with the proper form of Present continuous tense. The student omitted the suffix -ing which should be placed at the end of the verb read. The last example shows an inappropriate form of a negative response. Therefore, not only an incorrect use of tense occurred in this excerpt but it also occurred in the incorrect form. These types of errors could be linked with the lack of knowledge, as the speakers are six graders and according to National Institute for Education, ISCED 2, (2015) As could be seen in the examples above, the students had difficulties with the proper form of dates. In the first example the preposition used is incorrect (in a twenty-seven) . However, when the student did not know how to say October in English, he / she used the number instead (ten). This way the interlocutor knew which of the months the student had meant in the first place. The second example shows the obstacles the student had to overcome in order to express the content required. It is possible to assume that the errors related to expression of dates might have been caused by transfer from mother tongue since in the Slovak language no prepositions are usually used in dates. As Table 2 shows, a problem to answer fluently was one of the most frequent among the students. This was reflected in a number of long pauses transcribed as //. Since there are numerous possible causes of this problem with fluency (e.g. stress, noise, shyness et cetera), it has been classified into a specific category. It is apparent from the examples above that the students who participated in the research had to switch to mother tongue from time to time. In the first two examples the students switched to mother tongue in order to ask for clarification of the question (Čo to znamená? 1 Ešte raz poprosím 2 ). In addidtion, in the second example the student answered the question in the Slovak language (Nemám rád školu  3 ). The third example shows that in case the student knew how to respond in English except for one word (which was in this case a preposition "on") he / she did not say the whole sentence in Slovak, but only the preposition (na 4 ). It could be assumed that this code switching resulted from students' lack of knowledge. 
An incorrect use of tenses
An incorrect use of time expression
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Discussion
This section attempts to discuss the current issues in the field of error analysis pointing out the similarities and differences in the current research with regard to this topic. Areas where significant similarities have been found include the interference with mother tongue in EFL classroom. This can be seen in the Possible error typology which lists six types of the errors caused by transfer from mother tongue. According to Hopkinson (2007) , who has been dealing with the interference and interlanguage in the field of translation, it is important to highlight the interdisciplinary approach when researching the issue of transfer from mother tongue. Therefore, it might be suggested that there could be possible changes implemented in ESL teaching curriculum so that it reflects the needs of the learners while taking into account their cultural background, which has a significant impact on the errors students make. In the literature on ESL teaching, the relative importance of error analysis has been subject to considerable debate. Much of the current literature on error analysis (Jabeen, A. -Kazemian, B. -Mustafai, M. S., 2015; Darus, S. -Subramaniam, K., 2009; Heydari, P. -Bagheri, M. S., 2012) pays particular attention to the fact that error analysis from the perspective of a teacher is crucial in order to adapt teaching strategies, curriculum and teacher's approach to students' needs so that their learning becomes more effective. Recent evidence suggests (Thomas, 2014) that it is essential for students to be exposed to target language adequately with the proper amount of time spent on language practise. A number of researchers (Hussain, Z. -Hanif, M. -Asif, S. I. -Rehman, A. U., 2013) have reported the inevitable need for skilled and well-trained teachers, which can also be achieved by encouraging them to get the feedback from their students on their teaching.
Limitations
The reader should bear in mind that the research was conducted on the smaller sampler of participants and, therefore, the result reported and possible suggestions for future can not be viewed as general statements. It is beyond the scope of this study to examine all the possible causes and the background of errors.
Conclusion
This study has discussed the possible causes of the errors the EFL students of lower secondary level made in their speech. However, the emphasis has been put on the most frequent type of errors as well as the errors caused by language transfer and those influenced by Slovak cultural context. In the process of analysing the errors, The Common European Framework of Reference for Languages (2013) has been used in order to know the exact requirements and expectations related to A1 level.
The findings show different types of errors the students made in the conducted research as well as the possible background of these errors. The investigation has shown that the most frequent types of errors the students made were: no beginning of a sentence (G1), an incorrect use of tenses (G7), an incorrect use of articles (G5), which are classified into the category of grammar errors. Other most frequent errors were: a problem to answer fluently (SF1), an incorrect use of words (V3) and a missing subject in a sentence (G4). As displayed in the graphical representation of different error types, the most frequent errors caused by language transfer were: an incorrect use of tenses (G7) and an incorrect use of articles (G5). The results of this research support the idea that language transfer plays an important role in EFL classroom.
However, some important limitations need to be considered. The investigation was limited by the number of participants, since it had only examined the EFL students of one primary school. Furthermore, the speaking performance of the students might have been influenced by various aspects. According to Tuan, N. H. and Mai, T. N. (2015) there are a lot of factors which affect students' speaking performance (motivation to speak, confidence, anxiety, pressure to perform well, etc.). Therefore, the generalisability of these results is a subject to consider.
Taken together, the research findings of this study suggest that it might be reasonable to create a united regulation within the national documents which would take into consideration the cultural contexts of different nations, especially those related to Slovak cultural context. This research has thrown up many questions in need of further investigation. What might be useful is a cross-national study involving not only primary, but also secondary school students. Further research in this field would be of great help in re-designing of educational curriculum with regard to Slovak cultural context.
